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RATIONALE

The current reform movement in education (i.e., Goals 2000, IASA-Title I) has
recognized the need for performance-based student assessments. This type of
assessment has shown itself to be an effective tool, particularly with students who are
English-Language Learners, for teachers in estimating student academic abilities, and
in the subsequent formation of student educational plans.

The challenge of formulating the most appropriate performance-based tasks for
English-Language Learners (ELLs) that will yield the most pertinent information
possible is now being addressed by teachers. The criteria to measure these tasks
precede the development of the tasks themselves and are of premier importance.

PURPOSE OF THE WORKSHOPS
The general purpose of these workshops is to provide teachers of English-Language
Learners with information on six important aspects of assessment development:
¢ Proven reform initiatives
¢ Content and performance standards
e Guidelines to consider when assessing English-Language Learners
e Use of testing accommodations with English- Language Learners
e Mechanisms that could be used when initially identifying English-
Language Learners
¢ Elements to be included in databases for English-Language Learners
More specifically, these workshops provide teachers of English-Language Learners
with:
e Criteria that could be included in the development of performance-based
assessment tasks :
e Checklists of criteria that are related to specific content standards
¢ Rubrics to determine student proficiency levels

o Sample performance-based tasks to serve as a guide in developing
your own assessment tasks

e Scoring sheets that provide a record of student proficiency levels,
subject content for which students have been tested, languages in which
students have been tested, and which, if any, testing accommodations have
been used

assessment for teachers of English-Language Learners
1 O TRAINER’S MANUAL 3
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TITLES OF THE WORKSHOPS

The four workshops for the development of assessments include:

e Workshop- Introduction: Preliminary Considerations When Planning ELL
Assessment and Database Development

e Workshop 1: Development of Assessment Instruments to Measure English-
Language Learners’ Native-Language and English-Language Proficiency

e Workshop 2: Development of Assessment Instruments for Initial
Instructional Placement of English-Language Learners in Mathematics and
Reading

e Workshop 3: Development of Assessment Instruments to Measure
Academic Achievement of English-Language Learners in Mathematics and
Reading

INTRODUCING THE WORKSHOPS

Workshops 1, 2, and 3 should be prefaced with the same preliminary information in

the Workshop Introduction, which covers preliminary planning and
considerations when developing ELL student assessments. Once this introductory
section is presented, each of the three separate workshops then takes on its own
special description and purpose.

Materials Needed

¢ The guidebook, Assessment: A Development Guidebook for Teachers of
English-Language Learners. Portland, OR: Northwest Regional Educational
Laboratory, 1999

e The training manual, companion to the guidebook above.

e  Workshop materials, which include overhead transparencies (OT),
participant handouts, and examples of performance-based tasks. These
materials accompany this manual but come as a separately packaged set of
individual sheets suitable for making clear transparencies and paper copies as
needed.

e Lists of school standards, school reform initiatives, and other relevant school
materials pertaining to ELL school programs

e (Classroom materials, which the participants should bring with them, to use in
developing their own performance-based tasks

assessment for teachers of English-Language Learners 1 1
© . 4 TRAINER’S MANUAL
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The following tables are presented to give you a brief look at each workshop format,
the materials and activities that will be used, and the estimated duration of
presentation and discussion. Please feel free to be flexible in the organization of your
workshop, as appropriate for your group and time limits.

{3

QIS

T *«:*u.

S

§ '@%2&*»'5"
NI
olelolvolels

for English-Language
Learners Programs

2583255545 e :
Toplc Ac‘hvnfy Duration | Materials
Overview Presentation 5 minutes
Agenda Discussion; Distribution | 5 minutes | OT-1
of the Guidebook and '
Other Materials
I. School Reform Initiatives for | Presentation/Discussion 15-20 OT-2A-D
Teachers of English-Language minutes
Learners
II. Performance and Content Distribution of 5 minutes | OT-3
Standards for Teachers of Standards
English-Language Learners
e Assessment Qualities Presentation/Discussion |10 minutes | OT-4A-B
e Providing Adaptations 5 minutes | OT-5
e Performance-Based 5 minutes | OT-6
Instruments
e Levels of Proficiency 5 minutes | OT-7
IIT General Guidelines to Use Presentation/Discussion |10 minutes
When Assessing English- OT-8A-8C
Language Learners
IV. Testing Accommodations for Presentation/Discussion 10-15
English-Language Learners minutes | OT-9A-9F
V. Development of Assessment Presentation/Discussion | 5 minutes | OT-10A-E
Instruments to Identify
English-Language Learners
VI. Development of Databases Presentation/Discussion |10 minutes | OT-11A-B

assessment for teachers of English-Language Learners
TRAINER’S MANUAL 5
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Acﬂvrry

Duration
Introduction Distribution of the 5 minutes | OT-Wlil
Guidebook;
Presentation/Discussion
Overview Presénfaﬁon/ Discussion 5 minutes OoT-Ww1:2
The Four Language Skills and Presentation/Discussion 10 minutes | OT-W1:3,
* Their Traits OT-Wi4,
OT-WL:5,
OT-Wi:6
Testing Conditions Presentation/Discussion 5 minutes oT-wt.7
Keep In Mind Presentation/Discussion 5 minutes |OT-W1:8A-C
Creating Performance-Based Presentation/Discussion 15 minutes | OT-WIL:9
Tasks
Using the Content Checklists Presentation/Discussion 15 minutes |OT-W1:10
' OoT-wi1l
Skill Number One:  Reading Development of 75 minutes | OT-W1:12
. ] Performance-Based Task OT-Ww1:13
The Checklist, The Rubric, The for Reading OT-Wi:14
Scoring Sheet
Skill Number Two:  Writing Development of 75 minutes | OT-W1:15
Performance-Based Task
for Writing
Skill Number Three: Speaking Development of 75 minutes | OT-WL:16
Performance-Based Task
for Speaking
Skill Number Four: Listening Development of 75 minutes | OT-W1:17

Performance-Based Task
for Listening

assessment for teachers of English-Language Learners
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Introduction Presentation 5 minutes | OT-W2:1
Overview of the Workshop— Distribution of 5 minutes | OT-W2:2A
Measuring Mathematics and | Guidebook & Materials, OT-wz:28
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workshop introduction

Present this INTRODUCTION at the beginning of
Workshops 1, 2, and 3, as appropriate.

9.0.8.0.9.¢6.¢.6
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*» Distribute the following materials to the
participants:

The guidebook: Assessment: A Development
Guidebook for Teachers of English-Language

HandOUT Learners :
Materials Participant handouts/checklists (Appendix B)
A list of the school's reform initiatives (if
available)

A list of the school's content and performaﬁce
standards (if available)

Copies of the school's instruments used to
identify English-Language Learners (if
available)

% Allow participants to look briefly through these
materials.

The guidebook, Assessment: A Guidebook for Teachers of English-Language
Learners is the primary tool for these workshops and is identified throughout this
manual as "the guidebook." It contains all checklists, rubrics, scoring sheets, and
samples. Participants should each have their own copy. In addition, any references
to page numbers used in this manual and in the overheads and samples, which direct
trainer and participants to specific information, are page numbers in the guidebook
and should be identified as such.

BEST copy AVAILABLE

assessment for teachers of English-Language Learners
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d Transparency OT:2A to:2D

7

% Have participants turn to page 9-10 in the
guidebook.

< Show Overhead Transparencies OT: 2A,
School Reform followed by 2B, 2C, and 2D.

Initiatives % As you show each transparency, discuss each of the
reforms listed on them (there are a total of 12).

¢ Refer participants to their own school reform
initiatives.

¢ Have participants take some time to compare

reforms in the guidebook to their own school

reforms. Participants can use the Checklist #1

handout for keeping a record or making notes for
themselves for future reference.

7

¢ Discuss with participants what should be the next
step, if any, in having their school adopt some or all
of the reform initiatives listed in the guidebook.

- TRAINER NOTES for OVERHEAD TRANSPARENCY 2A

School reform initiatives for English-Language Learners clearly begin at the grass-roots level,
with you, the teacher. Reforms that have been proven effective with/for ELLs have included the
following and are presented for your consideration:

e Assessments that measure performance or application of skills (not just recall or
comprehension) that are performance-based are most effective for ELLs

e High standards set for ELLs (whether proficient in English or not) in English literary and

other academic areas, guide the development of the curriculum (remedial or basic
skills curriculums are not effective)

e Inrigorous academic environments, limited-English proficiency is not an obstacle
in achieving high standards

X assessment for teachers of English-Language Learners 1 8
Y~ 12 TRAINER’S MANUAL '
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TRAINER NOTES for OVERHEAD TRANSPARENCY 2B

¢ Innovation in organizing time and teaching resources fosters the acquisition of
high learning expectations for English-Language Leamners

e Transition to all-English instruction is cautiously planned and most often
individualized :

¢ [Instructional preparation is often completed with other teachers

TRAINER NOTES for OVERHEAD TRANSPARENCY 2C

e ELL teachers have a strong influence in their own professional development and
organization of the school

e ELL teachers are firmly involved in curriculum planning

e Teachers of regular, all-English classes are trained in second language acquisition
~ theory and teaching techniques

TRAINER NOTES for OVERHEAD TRANSPARENCY 2D

e Schools attending to ELLs develop strategies for organizing the positive influences of
culture, family, and community for their students’ academic experience

e ELL students’ academic success is increased by schools that pay attention to nurturing
the whole child '

¢ Performance-based assessments are systemically aligned with content standards

and language development goals for ELL students, including outcome assessments
in the students’ native language

19

A assessment for teachers of English-Language Learners
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Content and |+ Have participants take out their state content and

performance standards.
Performance
Standards

>

/)
*

% Explain origin of standards.

%

%

Show Overhéad.Transparency OoT-3.

*

Discuss the relationship between standards and a
correctly designed assessment tool.

TRAINER NOTES for OVERHEAD TRANSPARENCY 3

Definition of Content and Performance Standards

Reauthorization of the ESEA (Elementary and Secondary Education Act of 1965)
under the new title of IASA (Improving America’s Schools Act of 1994) and the
Goals 2000 legislation are current federal legislation that have provided the impetus
for the development of challenging content and performance standards for all children.
By defining what knowledge and skills should be learned (content standards) and by
setting the levels of student achievement (performance standards), you and your
students will have clear parameters of teaching and learning expectations.

assessment for teachers of English-Language Learners
: 14 TRAINER’S MANUAL
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< Have participants turn to page 11 in the guidebook.

K7
o

Assessment Show Overhead Transparencies OT-4A
Qualities and then OT-4B.

% Discuss each of the assessment qualities listed (a total
of seven).

% Using the Checklist #2 handout, and keeping the
content and performance standards in mind, have
participants compare listed assessment qualities with
qualities of assessments used at their school. Recorded
information can be shared with others and used for
future reference.

* Discuss with participants what should be the next step,
if any, in having their school adopt some or all of the
assessment qualities listed in the guidebook.

TRAINER NOTES for OVERHEAD TRANSPARENCY 4A

To insure that the knowledge and skills contained in content standards meet the
expectations. of the performance standards developed for all children, assessments
shall:

e Be the same assessments used to measure the
performance of all children

e Be aligned with challenging content and student
performance standards

e Provide coherent information about student attainment of
such standards

e Be used for purposes for which such assessments are valid
and reliable

AN
-

assessment for teachers of English-Language Learners
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TRAINER NOTES for OVERHEAD TRANSPARENCY 4B

e Measure the proficiency of students in the academic
subjects in which a state has adopted challenging content
and student performance standards

e Be administered at some time during grades 3 to 5,
grades 6 to 9, and grades 10 to 12

« Involve up-to-date measures of student performance

22

assessment for teachers of English-Language Learners
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Providi ng < Show Overhead Transparency OT-5.

Adapfqﬁ ons | + Explain to participants that details on testing
accommodations will be presented further along

in this introductory presentation.

TRAINER NOTES for OVERHEAD TRANSPARENCY 5

Providing Adaptations in ELL Testing

e The assessment must provide for reasonable adaptations and
accommodations

e To the extent practicable, the assessment should be in the
language and form most likely to yield accurate and reliable
information on what students know and can do, to determine
students’' mastery of skills in subjects other than English

23
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s student E yerot srformances: instruments:

Student |« Discusslisted examples of performance-based
P er'f ormance assessment instruments page 12 in the guidebook.

Instruments | < Show Overhead Transparency OT-6.

¢ Discuss with participants what types of performance-
based assessments are being used in their school.
Participants may use the Checklist #3 handout, to
record which, if any, of the instruments are being used.
Recorded information can be shared with others and
used for future reference.

¢ Discuss with participants what should be the next step,
if any, in having their school adopt some or all of the
assessment instruments listed.

TRAINER NOTES for OVERHEAD TRANSPARENCY 6

Student Performance Instruments
Examples of up-to-date measures of student performance include:

e Criterion-referenced tests

. Multiple-choice tests

o Writing samples

o Completion of graphic representations
o Standardized tests

e Observation checklists

e Performance of exemplary tasks

e Performance events

e Portfolios of student work

24
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% Have participants refer to page 12 in the guidebook.

Levels of
Proficiency

*

Show Overhead Transparency OT-7.

» Explain to participants that the operational definitions
of each of these proficiency levels are specific to the
rubrics to be used in each task for each content area.
These will be presented later in the workshop in
greater detail.

*°

% Discuss with participants what types of proficiency
levels are being used in their school to measure ELL
proficiency.

R/
L4

Discuss with participants what should be a next step,
if any, for the school to adopt proficiency level
categories as listed in the guidebook.

TRAINER NOTES for OVERHEAD TRANSPARENCY 7

Levels of Proficiency

In an effort to meet the need of establishing language and academic content
proficiency levels, three levels of proficiency have been developed for each rubric and
scoring sheet presented in this document. These levels of proficiency are consistent
with those proposed in current federal legislation; they are:

e Partially proficient
e Proficient
e Advanced proficient

Each type of assessment developed should have similar levels of proficiency
established for ease of comparison and reporting of student proficiency levels. If
available, you may want to consider using those same levels of proficiency as
prescribed by your state, district, or school performance and content standards.

A

assessment for teachers of English-Language Learners
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e Have participants turn to page 13 in the guidebook.
General 9

Guide | ines to Be e Show Overhead Transparencies OT-8A,
followed by OT-8B and OT-8C.
Aware of When
: . e Review the guidelines on each of these transparencies
ASSCSSI ng ELLS with the participants (a total of six).

TRAINER NOTES for OVERHEAD TRANSPARENCY 8A

Some general parameters to consider when developing and administering your
assessment instruments for/with ELLs include the following:

 Even though students may have been taught the subject content in
one language, this does not necessarily imply that testing should
occur in that language

e To the extent possible, assessment for the purposes of identification
and placement of ELL students should include some measure of their
native-language proficiency

TRAINER NOTES for OVERHEAD TRANSPARENCY 8B

o Assessment should be in the language and form most likely to yield
accurate and reliable information on what the ELL student knows and
can do

e Students should be allowed to demonstrate what they can do in their
own unique ways

assessment for teachers of English-Language Learners 26
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TRAINER NOTES for OVERHEAD TRANSPARENCY 8C -

Each ELL has his/her own cultural conventions that must be honored, for example:

e Some groups of ELLs, because of cultural upbringing, do not grant
individual displays of achievement, as this is considered bad manners

e Some ELLs will not embarrass others by providing a correct
response to a question previously answered incorrectly by a peer

By being aware of the foregoing and developing positive attitudes toward
ELL students, equitable assessment of ELLs can occur.

It is also necessary that ELL teachers link the value of performance-based

assessment with instruction. A tool for consideration with which one may
monitor this link is the student’s portfolio.

2'¢

v assessment for teachers of English-Language Learners
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¢ Have participants turn to page 16 in the guidebook.

“ You may, or may not, choose to show Overhead

Transparency OT-9A (all 10 accommodations) -
while you provide the general trainer’s notes below.

Testing
Accommodations

X3

%

Following your introductory comments, show,
consecutively, Overhead Transparencies
OT-98, 9C, 9D,9E,and 9F.

(Two accommodations are listed on each transparency).

% As you show the overheads, discuss each of the 10
listed accommodations.

% Refer participants to the Checklist #4 handout.
Discuss with participants what types of
accommodations are being used in their school.

Discuss with participants what should be a next step, if
any, for the school to adopt accommodations as listed in
the guidebook.

.
0.0

TRAINER'S NOTES for OVERHEAD TRANSPARENCY 9A

Testing Accommodations for English-Language Learners (the complete list)

Many children who are English-Language Learners have never taken a formal test in
school. Others have no experience with specific test formats (i.e., fill in the bubble)
nor testing environments. Thus, you may find it prudent to teach test-taking skills. If
an ELL student lacks these types of testing experiences, to be tested using the English
language when not proficient in this language compounds the anxiety he/she normally
encounters.

To ensure equitable testing situations for ELLs, -the Testing and Educational
Standards endorse adaptations of the types listed on page 16 of the guidebook.

- These accommodations are presented for use when testing English-Language
Learners. They will not compromise the integrity of the assessment and will provide
you, in most cases, with a better understanding of the student’s ability for the subject
content being assessed.

assessment for teachers of English-Language Learners
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The accommodations are numbered and may be referenced by you on each scoring
sheet provided in the guidebook.

Not all English-Language Learners need all the accommodations listed. Pick those
that you feel would fit your situation to obtain the best test results for each individual
learner. Some ELLs may not need any assessment accommodations.

TRAINER'S NOTES
for OVERHEAD TRANSPARENCIES 9B to 9F
(two on each transparency)

Accommodation ‘ Accommodation

Number
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. Some children require longer response times. They process
1 information more slowly in the less familiar language. Allow this type
of child ample time to respond.

Some children may be easily disturbed by noise and other distracting
testing conditions. Test this type of child in a separate room.
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| Some children may be intimidated by native English-speaking test
3 administrators. Test this type of child with a native-language (L1)-
speaking test administrator.

Some children do not do well with structured testing times, that is,
4 being tested when everyone else is being tested. Provide this type of
child with a flexible testing schedule.
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Some children become exhausted faster than others do when being
tested. Test this child in shorter assessment periods.

Prior to testing, show the student how to use a dictionary. When
6 appropriate, provide the child with a dictionary, in either L1 and/or
English, to be used when tested.

assessment for teachers of English-Language Learners
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If an L1 test administrator is not available, have the instructions
7 audiotaped by an L1 speaker. Use the audiotape with the student
being tested.

The test administrator may respond to questions in L1 when asked for
clarification by the student being tested.
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Prior to actual testing, provide the student with workshops, in L1, on
testing and practice the testing conditions.

Decrease the English-language demands of the assessment. Remove
10 all superfluous expressions and/or declarations from the test. Use
simple, short, straightforward phrases in testing.

assessment for teachers of English-Language Learners
24 TRAINER’S MANUAL



workshop introduction

% Have participants turn to pages 18, 19, 20. and 21 in
the guidebook.

Developl ng |« Optional — You may or may not choose to show
Assessment Overhead Transparency OT-10A (a list of the three

instruments on one page) as you give your introductory

Instruments comments.

to Iden‘hfy % After introductory comments, show each instrument
ElLLs individually: OT-10B (Home Language Survey), 10C
(Teacher Observation), and 10D (Teacher
Interview).

+ Discuss each instrument briefly.
% Show Overhead Transparency OT-10E (Scoring
Sheet for Identifying ELLS).

% Discuss briefly how this form reflects the responses gathered
on the previous instruments.

+ Discuss with participants what types of instruments for
identifying ELLs are being used in their school.

0,
0’0

Discuss with participants what should be a next step, if any,
for the school to adopt instruments, such as those in the
guidebook, to identify ELLs.

TRAINER NOTES for OVERHEAD TRANSPARENCY 10A
Indentifying ELLs

When a student first enters your classroom and has been initially identified as being an
English-Language Learner (ELL), the first step in validating this perception is to
formalize the identification process.

You may accomplish this by developing a home language survey, a teacher
observation instrument, and a teacher interview. Once developed, the information
gained from the administration of any or all of these instruments, will help determine
that:

e The student is not an English-Language Learner, or

e The student is an ELL, and should be assessed for native- and English-
language proficiency, and may be assessed for initial instructional placement

assessment for teachers of English-Language Learners
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The following checklists for each type of instrument, i.e., Home Language Survey,
Teacher Observation Instrument, and Teacher Interview, will give you an idea of basic
information that should be collected to determine whether a student could be an ELL.
Adapt these examples to your situation as you see fit.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY 108

A home language survey may be sent to the student's home for response by his/her
guardian or may be used in an interview with the guardian. When this form has been
completed, responses, which indicate a language other than English, are recorded on
the Identifying English-Language Learners Scoring Sheet.

Home Language Survey

Student’s Name Date

Please respond to the following questions. This information will assist me as I
develop an instructional plan for your child. Should you have any questions.or
concerns about anything on this form you are welcome to contact me, at

(Teacher's phone number)
1. What language do you use most often whén speaking with your child?
2. What language does your child use most often when speaking with you?
3. What language does your child use most often when speaking with his/her

siblings and/or friends?

Thank you for answering these questions.
Please have your child return this completed form to his/her teacher.

32
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TRAINER NOTES for OVERHEAD TRANSPARENCY 10C

The teacher uses a Teacher Observation Form as he/she observes student English-
language proficiency during conversation. Place a checkmark in those boxes

that apply. When completed, responses are recorded on the Identifying English-
Language Learners Scoring Sheet.

Teacher Observation Form

Student’s Name Date

[(J 1. When asked a question or given direction in English, the student
does not respond appropriately. :

[CJ 2. The student is using a language other than English.

[[] 3. Conversation with the student indicates his/her English skills
are not developmentally sound.

33
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TRAINER NOTES for OVERHEAD TRANSPARENCY 10D

In an informal setting with the student, the teacher answers the following questions and

places a check mark in the appropriate box. Any question with the answer "No" is
recorded on the Identifying English-Language Learners Scoring Sheet.

Teacher Interview

Student’s Name Date

1. Is the student able to speak English proficiently for his/her developmental
- (age or grade) level?

D Yes D No

2. Is the student able to write English proficiently for his/her developmental
(age or grade) level?

D Yes D No

3. Is the student able to read English proficiently for his/her developmental
(age or grade) level?

D Yes D No

4. - Does the student use English most often when speaking with his/her peers?

D Yes D No

X assessment for teachers of Englzsh-Language Learners 34
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TRAINER NOTES for OVERHEAD TRANSPARENCY 10E

Responses from the Home Language Survey, and/or Teacher Observation Form,
and/or Teacher Interview Form should be recorded by the teacher on the scoring sheet

below.

Student’s Name

Identifying English-Language Learners Scoring Sheet

Date

Instrument Used

Responses

Home Language Survey:

Question 1
Question 2

Question 3

Check box for each question from survey
where the response indicates other than

English.

O
O
O

Question 1
Question 2

Question 3

Teacher Observation Form:

Check box for each question that
was checked off on the Teacher
Observation Form.

O
O
O

Teacher Interview:

Question 1
Question 2
Question 3

Question 4

Check box for any response from the
Teacher Interview Form which was
marked "No."

O
O
O
O

A check mark next to any of these responses may indicate the child is an

English-Language Learner; however, this is not conclusive.

Further

evaluation is warranted to make this determination.

assessment for teachers of English-Language Learners
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%

ransparency:Of: TR AIE. E
developing:azdatabase

AnKnAHARKR

X3

S

Have participants turn to Chapter 9, page 169, in
the guidebook.

X3

S

. ' Show Overhead Transparency OT-11A.
Devel oping a Discuss the steps leading to the establishment of an

ELL assessment database.
Database
% Then, have participants turn to chapter 9, page 171.

X3

S

Have participants refer to Checklist #5 in their
handouts while you discuss the next transparency.

Show Overhead Transparency OT-11B.

0/
0.0

Review quickly the items on the checklist. Discuss
with participants whether they have a database, what
items are included, how to use the data collected to
draw comparisons, facilitate placement, plan lessons
etc., for English-Language Learners.

¢ Discuss with participants what should be a next step,
if any, for the school to create or adapt a current
database to accommodate ELL assessment.

TRAINER NOTES for OVERHEAD TRANSPARENCY 11A

Criteria for the Database

This unit will provide you, the classroom teacher, with guidance on those criteria that
should be included in a database that serves English-Language Learners. In most
cases, you would provide this discussion and checklist to your database

administrator or program evaluator to develop.

Before actually developing a database for programs serving ELLs, a discussion
with district administration and school administration needs to be held. In
this discussion all databases currently in use, and all variables included in these
various databases, must be presented. It may be that a database for ELLs is already
available.

36
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If not available, the database should be relational. Thatis, a variable that

is unique to an individual student is maintained in all databases so when
data is called for from one database, this variable is used as the common variable from -
which to compare or draw data. An example of a common variable to identify a
specific student in various databases is associating the student with the same
identification number throughout all databases.

A term that you need to be familiar with and apply in your database development is
“disaggregation of data.” Disaggregating data on your database will enable
you to compare different groups of students on similar outcome

results. An example of data disaggregation would be when you compare the average
mathematics achievement score of your fifth grade class of English-Language
Learners against the overall average mathematics achievement score for the entire
fifth grade. Should your comparison show your students were performing at a higher
level than the entire fifth grade in math, your instructional methodology could be
adopted and practiced throughout the fifth grade.

The type of data that should be kept in databases serving ELL
programs is a reflection of local school district and school building

policy. In the following checklist, variables to be included in your database are
presented for your consideration. Most ELL programs should, however, be able to
disaggregate data by gender, major racial and ethnic group, native-language and
English-language proficiency status, migrant status, students with disabilities as
compared to non-disabled students, and economically disadvantaged students as
compared to students who are not economically disadvantaged.

When developing your database seek professional assistance if needed. The
following information is presented for your consideration as you formulate the
requisites of the database and of what you are going to accomplish with the database.

TRAINER NOTES for OVERHEAD TRANSPARENCY 11B

The following is a sample of an ELL Program Database Conter_lt. Checklist.

3¢
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ELL Program Database: Content Checklist

Instructions: As you create the freld listed below in your refational database, check the
box next fo the variable given.

1. Student Identification Number Cie. Disability

assessment scores
(initial score—interim score—end-of-year score)

D 2. Student Name D 17. Migrant
O 3. Student Address Clis. Lep
H 4. Student Telephone Number D19. All other student demographic
information
[ 5. student's Principal Caretaker [J20. Mathematics assessment scores
Name (initial score—interim score—end-of-year score)
] 6. Student Principal Caretaker e, Reading assessment scores
Telephone # (Work and Home) (initial score—interim score—end-of-year score)
] 7. Attendance L2z, allother subject content area
O 8. Tardiness . O23. vitle
[ 9. Discipline [24. Title viz
10, - Race [d25. Title 1x
L. Ethnicity [d26. Al other titles in which student
is participating
Cea. Gender 27, State Performance Standards

D13. Income level (participating in free [as. State Content Standards
school lunch program)

Cia. Native-language proficiency D29. Any other performance or content

(initial score—interim score—end-of-year score) standards

C1s. English-language proficiency [3o. Any other variables on which

(initial score—interim score—end-of -year score) student data may need to be
maintained

38
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WORKSHOP 1:

Development of Assessment Instruments to
MEASURE English-Language Learners’
NATIVE-LANGUAGE AND ENGLISH-LANGUAGE
PROFICIENCY. |

wobkshops on assessment
for teachers of English-Language Learners
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Workshop 1

Present WORKSHOP INTRODUCTION
(first section of this trainer's manual)
before beginning Workshop 1

The guidebook, Assessment: A Guidebook for Teachers of English-Language
Learners is the primary tool for these workshops and is identified throughout this
manual as "the guidebook." It contains all checklists, rubrics, scoring sheets, and
-samples. Participants should each have their own copy. References to page
numbers used in this manual and in the overheads and samples, which direct trainer

and participants to specific information, are page numbers in the guidebook and
should be identified as such.

WORKSHOP 1
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Display Overhead Transparency OT-W1:1
Overview Introduce workshop.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:1

The Council of Chief State School Officers defines English-language proficiency in
this way:

"A fully English-proficient student is able to use English to ask
questions, to understand teachers and reading materials, to test
ideas, and to challenge what is being asked in the classroom.’
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Display Overhead Transparency OT-W1:2
(a general overview of what the workshop will

Overview cover).

% Discuss briefly this overview of the workshop.
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< Show Overhead Transparency OT-W1:3.

The Four |« Present the definitions of the four language skills.

Language Skills % Continue with Overhead Transparencies W1:4
(reading), W1:5 (writing),

& W1:6 (speaking and listening).

O

*+ Using the trainer’s notes below, discuss the traits to be
assessed for each of the four language skills.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1: 3

Four language skills contribute to proficiency; they are:

« Reading—the abilify to comprehend and interpret text at the
age- and grade-appropriate level

o Writing—the ability to produce written text with content and
format fulfilling classroom assignments at the age- and grade-
appropriate level

« Speaking—the ability to use oral language appropriately and
effectively in learning activities (such as peer tutoring, |
collaborative learning activities, and question/answer sessions)
within the classroom and in social interactions within the school

o Listening—the ability to understand the language of the
teacher and instruction, comprehend and extract information,
and follow the instructional discourse through which teachers
provide information

assessment for teachers of English-Language Learners 4 1
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TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:4

When measuring either reading or writing, you will find that each have six associated
analytic traits:

The six traits to be assessed in READING are:
e decoding conventions
e establishing comprehension
¢ realizing context
e  practicing interpretation
- e integrating for synthesis

e  critiquing for evaluation

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:5

In assessing WRITING, the traits to be evaluated are:
e ideas and content
e organization
e  voice
e word choice
e sentence fluency

. conventions

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:6

Research has identified three general traits of competent communication in
SPEAKING AND LISTENING. These traits are:

o effectiveness

(note: as defined, effectiveness is not appropriate for measuring listening)
e appropriateness
¢ responsiveness

Each communication trait “has both a verbal and nonverbal dimension and reflects
the transactional nature of communication.” These traits should be accounted for in
the performance-based tasks used to assess speaking and listening, as appropriate.

S . _ assessment for teachers of English-Language Learners
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) < Show Overhead Transparency OT-W1:7.

Testing
‘ ey ** Explain that testing should occur in both L1 and L2
Cond|T|ons and take place in a natural setting.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:7

When children are progressing through the developmental levels of language learning
(that ‘is: non-verbal language, telegraphic speech, productive language, language
mixing, and code switching), the length of stay within each of those

stages varies by individual as they progress towards proficiency in the language
they are learning.

When developing a language-proficiency measure, you are determining a student’s
language-specific skills and weaknesses in the native language and in English for the

language skills presented. Conduct your initial assessment of the student’s
proficiency in his/her native language and in English, with naturally
occurring language, and in authentic settings, not in a test setting

Do not time the assessment; allow the student to answer in the amount of time
it requires him/her to respond.
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% Show, in order, Overhead Transparencies
Facts to OT-W1:8A, W1:8B, and W1:8C.

Keep in Mind...

% Discuss these items to alert participants to special

considerations that they should anticipate durmg
testing.

TRAINER'S NOTES for OVERHEAD TRANSPARENCIES
‘W1 8A, 8B, & 8C

When developing your assessments keep in mind that:

e The requirements to communicate as a-child are quite different
. from the requirements to communicate as an adult (the child’s
OT W1:8A . . .
constructions are shorter and simpler, and vocabulary is
relatively small—especially in the second language)

e Students have inhibitions and are embarrassed when they make
mistakes in L2 (English)
OT wW1:8B
- e Children are likely to be more shy and more embarrassed before
their peers

e Children from some cultural backgrounds are extremely anxious
OT wi:8C when singled out and called upon to perform in a language they
are in the process of learning

There are strong connections between a culture’'s ways of organizing
life, its ways of using language, and its approach to problem solving.
Students’ beliefs, ways of construing the world, and presuppositions
about what is possible or meaningful will affect their interpretation of
problems.

assessment for teachers of English-Language Learners
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Developing a
Performance-
Based
Assessment
Task:

how it works

L X4

Refer participants to Chapter 6 of the guidebook,
and to the language skills rubrics found in

Appendices A-C

Show Overhead Transparency OT-W1:9.

Explain that each language skill task developed will
be with the aid of:

A content checklist for each language skill with
which to structure each assessment task

The rubrics which disclose all assessment traits of
the skills and which are used in scoring the ELL's
performance, and

A scoring sheet on which to record performance

levels in each skill. The scoring sheet reflects all
assessment information and will be helpful in
determining language proficiency of the ELL in L1
and L2, and in following his/her progress. As a

convenience to teachers, scoring for L1
performance is on one side; scoring for L2
performance is on the other.

Remind participants that the rubrics, which cover all
traits of each of the four language skills, are explained

in abbreviated form on pages 29-45 of the
guidebook and that the same material is found, in
extended form, at the end of the guidebook as:

Appendix A (Reading),
Appendix B (Writing), and
Appendix C (Speaking and Listening)

45
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+% Explain briefly to the participants that while they
formulate a task for each language skill, they should

how |‘|‘ wor ks refer to, and be familiar with, the materials in the

appropriate appendix, which defines, in detail,

( co n-l- ) relevant assessment traits.

K/

% Explain that after participants develop a task, it will
be discussed in the workshop. By considering how a
student might complete the task, participants can then
apply the rubric and scoring sheet to complete the
assessment.

Examples of performance-based assessment tasks for each of the language skills

are included in the guidebook (pages 46-49). They provide a graphic presentation of how
a developed task relates to the content checklists and the rubrics, with guidebook page
references included. Trainers have the option of using these examples (available as single
sheets in the separately-packaged workshop materials accompanying this manual) as
overheads or workshop handouts, or by referring participants to them in the guidebook.
However the following should also be stated:

"Develop your own tasks, don't just copy the examples. Use
innovation in developing your tasks that will measure what you
are assessing given your unique situation. At first, developing
these tasks may seem very challenging, but after completing a
couple of them, you will see just how effective they will bein
your assessment, and they will become much more effortless to
develop.”

. assessment for teachers of English-Language Learners
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Using the | * Show Overhead Transparency OT-W1:10.
CO ntent Ch €Ck“ st +* Read through the instructions with participants.
< Show Overhead Transparency OT-W1:11,

*» Mention the special instruction for developing tasks for
Listening and Speaking.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:10

You will be developing four performance-based assessment tasks—one each for
reading, writing, speaking and listening—that will measure the language
proficiency of your student. These tasks may be developed in the student's
native language and/or in English. Use the content checklists to ensure that
the listed criteria are included in the task you are developing.

e Instructions: Check each box once you have included that item in your
assessment task. If you are not addressing the area listed, provide a rationale in
the “Comments” section provided. This will remind you later on why you did
not include this skill.

e (You may want to familiarize yourself with the scoring rubric for
each skill before, or as, you develop the respective task.)

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:11

e (NOTE: Listening and Speaking are to be measured in a GROUP

SETTING. Even though listening and speaking may be measured

simultaneously, be sure to check the skills listed on the content checklist provided
for each and combine them in your performance-based task.)

assessment for teachers of English-Language Learners 4 7
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Skill Number One

READING |*

Q)
0.0

Q7
0.0

Q)
0.0

Have participants turn to pages 26-27 of the
guidebook for the performance-based reading content
checklist.

Show Overhead Transparency OT-W1:12.
Explain the checklist items.

Have participants also refer to Appendix A of the
guidebook and explain that it contains a more
comprehensive description of the traits for the skill of
reading (which were shown earlier) and how
assessment is related to each.

Leave OT-W1:12 on screen. Have
participants use Appendix A as an aid while
developing their reading task.

Instruct participants to develop a performance- based
task for reading in L1 (native language)
and/or L2 (English).

After the tasks are written, participants can review one
against the checklist to confirm that it meets the
criteria suggested.

As you observe the performance-based task for reading
being presented, have participants refer to the

abbreviated reading rubrics on. pages 29-34 and the
scoring sheet on pages 51 -52 of the guidebook. By
considering how a student might complete the task,

participants can then apply the rubric-and scoring sheet
to complete the assessment.

If you prefer, use the Sample Performance-Based Task

on Reading, found on page 46 of the guidebook, to
illustrate how a created performance-based task relates
to the reading content checklist and the reading
rubrics.

48
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Workshop 1

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:12

SKILL NUMBER ONE—READING

Does the task provide a means for the student to:

[ 1. Search for information
Comments:

[ 2. Interrelate ideas
Comments:

[13. Generalize
Comments:

[ 4. Summarize
Comments:

[1s. Explain information
Comments:

19
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< Show Overhead Transparency OT-W1:13

The Scori ng Rubric | Explain to participants that this is just the first of
the six reading traits from the reading rubrics.
% Discuss with participants how the abbreviated rubric on

the transparency acts as a ready reference to scoring as
they develop their performance-based task.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:13

The language-proficiency rubrics are intended to assist you in making an accurate
judgment as you assess whether a student needs language instructional assistance for
the language you are assessing, be it L1 (native language) or L2 (English). A
condensed rubric, consistent with the expanded materials in the appendices, is
provided for each of the four language-proficiency skills—Reading, Writing,

Speaking, and Listening, beginning on page 29 of the guidebook. Sample

performance-based tasks, found on pages 46-49 of the guidebook, are also
provided for guidance.

1. READING: DECODING CONVENTIONS

Conventions are the "frame" for a text. They are the grammar and punctuation
used to help clarify the ideas and messages. Conventions are also the "genre”—
or type of a text. Some types of genres include: poetry, essay, fiction, and non-
fiction. Conventions can also be the types of speech used in a text. Readers
move between the types of conventions to decode different kinds of texts.

Score Criteria

0 The student has no response or indicates "I don't know"
(says it, writes its, shrugs shoulders, etc.).

1 The student is just beginning to decode conventions.

3 The student is half-way there to understanding the impact of
conventions.

5 The student is using conventions to make meaning clear.

5aQessment for teachers of English-Language Learners
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Workshop 1

Overhead:Eransparency. OT WS R

skillknumber twozwriting::

4

% Have participants turn to page 27 of the
guidebook for the performance-based writing
content checklist.

Show Overhead OT-W1:15.

*,

7
0‘0

Skill Number
Two

X3

A5

Explain the checklist items.

< Have participants also refer to Appendix B of
the guidebook. Explain that the appendix
WRITING provides a more comprehensive description of
' the traits for the skill of writing (which were

shown earlier) and how assessment is related to
each.

7
0‘0

Leave OT-W1:15 on screen. Have
participants consult Appendix B as an
aid while developing their writing task.

« Instruct participants to develop a performance-
based task for writing in L1 (native language)
and/or in L2 (English).

7
0‘0

After the tasks are written, participants can
review one against the content checklist to
confirm that it meets the criteria suggested.

¢ As you observe the performance-based task for
writing being presented, have participants refer

to the abbreviated writing rubrics on pages

35-40 and the scoring sheet on page 51-52
of the guidebook. By considering how a student
might complete the task, participants can then
apply the rubric and scoring sheet to complete
the assessment.

¢ 1If desired, refer to the Sample Performance-
Based Task on Writing on page 47 of the
guidebook to illustrate how a created
performance-based task relates to the writing
content checklist and writing rubrics.

assessment for teachers of English-Language Learners 5 5
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Workshop 1

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:15

SKILL NUMBER TWO—WRITING

Does the task provide a means for the student to:

[]1. Organize thoughts to express a point of view
Comments:

[J2. Write a well-developed story
Comments:

[13. Provide evidence for an argument or point of view
Comments:

[Ja. 1Interpret/explain information to others
Comments:

assessment for teachers of English Language Learners
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Skill Number Three

SPEAKING

% Have participants turn to pages 27-28 of the
guidebook for the performance-based speaking
content checklist.

» Show Overhead OT-W1:16.

% Explain the checklist items.

D3

« Have participants then refer to Appendix C of
the guidebook and explain that this appendix
contains a more comprehensive description of
the traits for the skill of speaking (which were
shown earlier) and how assessment is related to

each.
< Leave OT-W1:16 on screen. Have

participants use Appendix C as an aid
while developing their speaking task.

*

« Instruct participants to develop a performance-
based task for speaking in L1 (native language)
and/or in L2 (English).

X3

%

After the tasks are written, participants can
review one against the content checklist to
confirm that it meets the criteria suggested.

D3

» As you observe the performance-based task for
speaking being presented, have participants
refer to the abbreviated speaking rubrics on
pages 41-43 and the scoring sheet on pages

51-52 of the guidebook. By considering how
a student might complete the task, participants
can then apply the rubric and scoring sheet to
complete the assessment.

% If desired, refer to the Sample Performance-
Based Task on Speaking, on page 48 of the
guidebook, to illustrate how a created
performance-based task relates to the speaking
content checklist and the speaking scoring
rubric.

assessment for teachers of English-Language Learners
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Workshop 1

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:16

SKILL NUMBER THREE—SPEAKING:
(to be assessed in a group setting)

Does the task provide a means for the student to:

[J1. Express viewpoints effectively
Comments:

[J2. Communicate intentions and understandings
Comments:

[J3. Pose questions for clarification
Comments:

4. Participate effectively in group discussions
Comments:

[Js. Offer interpretations
Comments:

[16. Offer clarifications
Comments:

[J7. Contribute new ideas in discussions
. Comments:

60
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Have participants turn to page 28 of the
guidebook for the performance-based listening
content checklist.

. %+ Show Overhead OT- W1:17.
Skill Number . L
¢ Explain the checklist items.

Four %+ Refer participants to Appendix C of the

guidebook and explain that it contains a more
comprehensive description of the traits for the skill

LISTE NING of listening (which were shown earlier) and how

assessment is related to each."Effectiveness" is
not an appropriate trait for measuring
listening and will not be found in the
scoring rubric.

% Leave OT-W1:17 on screen. Have

participants use Appendix C as an aid while
developing their listening task.

** Instruct participants to develop a performance-
based task for listening in L1 (native language)
and/or in L2 (English).

> After the tasks are written, participants can review
one against the content checklist to confirm that it
meets the criteria suggested.

*» As you observe the performance-based task for
listening being presented, have participants refer to

the abbreviated listening rubrics on pages 44-
45 and the scoring sheet on pages 51-52 of the

guidebook. By considering how a student might
complete the task, participants can then apply the
rubric and scoring sheet to complete the
assessment.

R/

% If desired, refer to the Sample Performance-Based
Task on Listening on page 49 of the guidebook to
illustrate how a created performance-based task
relates to the listening content checklist and the
listening rubric.

assessment for teachers of English-Language Learners 6 3
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Workshop 1

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W1:17

SKILL NUMBER FOUR—LISTENING:
(to be assessed in a GROUP SETTING)

Does the task provide a means for the student to: -

[J1 6Grasp concepts presented orally
Comments:

[J2 uUnderstand clarifications when presented
Comments:

[J 3. Attend and respond to the contributions of others in
discussion
Comments:

assessment for teachers of English-Language Learners
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WORKSHOP 2:

Development of Assessment Instruments for
INITIAL INSTRUCTIONAL PLACEMENT
of English-Language Learners

in Mathematics and Reading

workshops on assessment
for teachers of English-Language Learners
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Workshop 2

Present WORKSHOP INTRODUCTION
(first section of this trainer's manual)
before beginning Workshop 2

The guidebook, Assessment: A Guidebook for Teachers of English-Language
Learners, is the primary tool for these workshops and is identified throughout this
manual as "the guidebook." It contains all checklists, rubrics, scoring sheets, and
samples. Participants should each have their own copy. References to page numbers
used in this manual and in the overheads and samples, which direct trainer and
participants to specific information, are page numbers in the guidebook and should be
identified as such.
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% Display OT-W2:1.

Overview | Read this introductory statement to begin the
workshop.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:1

Regardless of whether a child is poor or rich, speaks English or another language, is
white or brown, is Native American or any other ethnicity, all children pass

through similar stages of cognitive development. However, individuals may
have different mental “growth spurts” and are not able to think at higher levels than

what they are ready for. Thus, initial assessment for program placement is
an important need for teachers as well as the student him/herself.

assessment for teachers of English-Language Learners 59
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. % Display OT-W2:2A.
Initial Pr'09 ram |« Discuss briefly this overview of the workshop.

Placement

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:2A

Initial program placement will be the focus of Workshop 2. Performance-based
assessment tasks will be developed to determine the academic level of mathematics
and reading skills of English-Language Learners.
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% Display OT-W2:2B.
Measuri ng Skills in |+ Discuss briefly the skill areas associated with
MG Thema tics mathematics.

+ Remind participants to keep in mind the testing
considerations discussed in the Introductory
Workshop.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:2B

Skills measured for initial instructional placement in mathematics

Initial program placement for mathematics instruction will be measured by
developing performance-based tasks for the following skill areas:

¢ Calculations and estimations
¢ Measurement
e Statistics and probability
¢ Algebraic relationships
e Geometry
69
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S R A Ry TR TT
e

i i i < Display OT-W2:2C.
Measuring Skills in
R d . ++ Discuss briefly the skill areas associated with
ea 'n9 reading.
< Remind participants to keep in mind the testing

considerations discussed in the Introductory
Workshop.

TRAINER'S NOTES for OVERHEAD TRANSPARENCYW2:2C

Skills measured for initial instructional placement in reading

Initial program placement for reading will be measured by developing
performance-based tasks for the following skill areas:

¢ Word meaning

e Literary elements and devices
e Literary forms

e Evaluative comprehension

e Literal comprehension

e Inferential information

y : assessment for teachers of English-Language Learners
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Developing
Performance-Based
Tasks for Initial
Placement in
Mathematics

HOW IT WORKS!

assessment for teachers of English-Language Learners
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K/

%+ Have participants turn to pages 55-56 in the
guidebook.

Display Overhead Transparency OT-W2:3.

< Explain that each mathematics skill performance-
based task developed will be with the aid of:
1. A checklist for each Math Skill with

which to structure each assessment task

2. A scoring rubric used to score each
performed task

3. A scoring sheet on which to record
performance levels in each skill. The
scoring sheet reflects collected assessment
information that will be helpful in initially
placing the ELL and following his/her
progress. As a convenience to teachers,

scoring for L1 performance is on
one side; scoring for L2
performance is on the other

¢ Explain that after participants develop a task, it will
be discussed in the workshop. By considering how a
student might complete the task, participants can
then apply the rubric and scoring sheet to complete
the assessment.

71
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Examples of performance-based assessment tasks for each of the mathematics skill areas are

included in the guidebook (pages 58-64). They provide a graphic presentation of how a
developed task relates to the checklists and the rubrics, with guidebook page references
included. Trainers have the option of using these samples (see Appendix C in this trainer's
manual) as overheads or workshop handouts, or by referring participants to them in the
guidebook. However the following should also be stated:

"Develop your own tasks, don't just copy the examples. Use
innovation in developing your tasks that will measure what you
are assessing given your unique situation. At first, developing
these tasks may seem very challenging, but after completing a
couple of them, you will see just how effective they will be in
your assessment, and they will become much more effortless to
develop.”

assessment for teachers of English-Language Learners
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Developing 55
% Have participants turn to page 55 in the
Per'for'man;_:e Eoied cuidebook.
askKs tor
Initial Placement in | % Display Overhead Transparency '
Mathematics oT-w2:4.
< Review the basic instructions.
Measuring
Mathematics Skills

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:4

You will be developing five performance-based assessment tasks, one task

to measure each of the ‘skills shown to you—“Calculations and Estimations,”

“Measurement,” “Principals of Statistics and Probability,” “Algebraic Relationships,”

and “Geometry”—for a total of five tasks.

MEASURING THE FIVE MATHEMATICS SKILLS

e Calculations and estimations
¢ Measurement

e Statistics and probability
o Algebraic relationships

e Geometry
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Developing Performance-
Based Tasks for Initial

Placement in | . Display Overhead Transparency OT-W2:5,

Mathematics
«» Continue with the trainer’s notes below.
SOME |

CONSIDERATIONS

%+ Have participants turn to page 55 in the guidebook.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:5

Obviously , your tasks would need to be tailored to the English-Language Learner's:

¢ cognitive developmental level (use age as a guide)

» language proficiency in English and in their native language (some children
may be proficient in their native language, others may not be)

¢ culture (not all children have gone to school; others have experienced war;
others have experienced or are experiencing culture shock at having arrived in
a foreign land, etc.)

The tasks may be developed in L1 or in English. Use the following checklist to
ensure that the criteria listed are included in the tasks you develop.

4
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Developing Performance-
Based Tasks for Initial
Placement in
Mathematics | < Have participants tum to page 55 in the

SOME - guidebook.
CONSIDERATIONS < Discuss the two considerafions listed below.

< Display Overhead Transparency
OT-wa:é6.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:6

e Assessing students exclusively in English, a language in which they are not highly
proficient, may not accurately reflect their level of knowledge related to the

content of the test; therefore assess ELLs in their native language when

feasible or utilize the accommodations presented, as appropriate, in Section
Four of the guidebook

"o When English skills are weak, assess content knowledge through
graphic-based means (drawings, charts, tables, diagrams)

assessment for teachers of English-Language Learners 7 5
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. < Display Overhead Transparency
Skill Area One | S wa.7.

% Have participants turn to page 55 in the

CA LCUALTIONS guidebook.

AND % Leave OT-W2:7 on screen.
ESTIMATIONS

¢+ Have participants develop a performance-based
task for "Calculations and Estimations" in L1
(native language) and/or L2 ( English).

¢ After their tasks are written, participants can
review one against the checklist to confirm that
it meets the criteria suggested.

¢ As you observe the performance-based task for
"Calculations and Estimations" being presented,
have participants refer to the mathematics
scoring rubric on page 57 of the guidebook
and the mathematics scoring sheet on
pages 65-66 of the guidebook to complete the
assessment.

s If desired, refer to the Sample Performance-
Based Task on "Calculations and Estimations"
on pages 58-59 of the guidebook to illustrate
how a created performance-based task relates to

the content checklist and rubrics for
Mathematics Skill Area 1.
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TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:7

MATHEMATICS CONTENT CHECKLIST
SKILL AREA ONE—CALCULATIONS AND ESTIMATIONS

Instructions: Check each box on the checklist once you have included

that content item in your assessment task. If needed, a "Comments"
section is provided for your notes under each skill.

Does the task provide a means for the student to do:

1 Calculations and estimations with whole numbers
Comments:

O 2. Calculations and estimations with fractions
Comments:

O 3. Calculations and estimations with decimals
Comments:

1 assessment for teachers of English-Language Learners 7 7
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. < Display Overhead Transparency
Mathematics OT-W2:8. -

Scori ng Rubric & Have participants turn to page 57 in the

guidebook.

+«¢ Explain the use of the rubric.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:8

MATHEMATICS SCORING RUBRIC FOR INITIAL PLACEMENT

This rubric may be used in scoring the mathematical problems for any grade level.

MATHEMATICS

Score Criteria

0] The student has no response or indicates "I don't know"
(says it, writes it, shrugs shoulders, etc.).

1 The student's work does not provide any indication, not even
remotely, that the student has any idea of how to solve the
problem.

3 The student's work shows a logical understanding of how to
solve the problem. However, the response will not lead to a
correct answer.

5 | The student's work shows a logical understanding of how to
reach a correct solution to the problem with no errors.

¢ BEST COPY AVAILABLE

~ assessment for teachers of English-Language Learners
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Skill Area Two:

MEASUREMENT

o,
%

*
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0.0

0,
0‘0

85

Display Overhead Transparency
OoT-wa:10.

Have participants turn to page 56 in the
guidebook.

Leave OT-W2:10 on screen.

Have participants develop a performance-based
task for "Measurement" in L1 (native language)
and/or L2 (English).

After the tasks are written, participants can
review one against the checklist to confirm that
it meets the criteria suggested.

As you discuss the performance-based task for
"Measurement" being presented, have

participants refer to the mathematics
scoring rubric on page 57 and the
mathematics scoring sheet on
pages 65-66 to complete the assessment.

If desired, refer to the Sample Performance-
Based Task on "Measurement,” on pages
60-61 of the guidebook to illustrate how a
created performance-based task relates to the

content checklist and rubrics for Mathematics
Skill Area 2.

assessment for teachers of English-Language Learners
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TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:10
SKILL AREA TWO—MEASUREMENT

Does the task provide a means for the student to do:
[J 4. Measurement involving length

Comments:

[J 5. Measurement involving perimeter
Comments:

[J 6. Measurement involving area
' Comments:

[J 7. Measurement involving volume
Comments:

86

assessment for teachers of English-Language Learners
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< Have participants turn to page 56 in the
guidebook.

< Display Overhead Transparency
OT-W2:11 and leave it on the

Skill Area Threeg: screen.

% Have participants develop a performance-based
task for " Statistics and Probability” in L1

STATISTIGS (native language) and/or L2 (English).

A N D ¢ After the tasks are written, participants can
review one against the checklist to confirm that

PRO B A BILITV it meets the criteria suggested.

(7

¢ As you discuss the performance-based task for
"Statistics and Probability" being presented,

have participants refer to the mathematics
scoring Rubric on page 57 of the
guidebook and the mathematics scoring

sheet on pages 65-66 of the guidebook to
complete the assessment.

% If desired, refer to the Sample Performance-
Based Task on "Statistics and Probability”
on page 62 of the guidebook to illustrate how
a created performance-based task relates to the

content checklist and rubrics for Mathematics
Skill Area 3

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:11

SKILL AREA THREE—STATISTICS AND PROBABILITY

Does the task provide a means for the student to do:

[ s. Analysis of data
Comments:
L] o. Making of predictions

Comments;

.

assessment for teachers of English-Language Learners
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» Have participants turn to page 56 in the
guidebook.

L)

. . | % Display Overhead Transparency
Skill Area Four: OT-W2:12, and leave it on the screen.

% Have participants develop performance-based

A LGE BRAIC task for "Algebraic Relationships" in L1
(native language) and/or L2 (English).
RELATIONSHIPS

% After the tasks are written, participants can
review one against the checklist to confirm that it
meets the criteria suggested.

.

% As you discuss the performance- based task for
"Algebraic Relationships " being presented, have

participants use the mathematics scoring
rubric on page 57 of the guidebook and the
‘mathematics scoring sheet on

pages 65-66 of the guidebook to complete the
assessment.

% If desired, refer to the Sample Performance-Based
Task on "Algebraic Relationships,” on page 63
of the guidebook, to illustrate how a created
performance-based task relates to the content
checklist and rubrics for Mathematics Skill Area 4.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:12

SKILL AREA FOUR: ALGEBRAIC RELATIONSHIPS
Does the task provide a means for the student to do:

H 10. Determination of a pattern
Comments:

[J 11. Determination of a function
Comments:

assessment for teachers of English-Language Learners
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% Have participants turn to page 56 in the
guidebook.

: o+ | % Display Overhead Transparency
Skl” Area FIVZ- OT-W2:13, and leave it on the

screen.

e

S

GEOMETRY

Have participants develop a performance-based
task for "Geometry" in L1 (native language)
and/or L2 (English).

9
0’0

After the tasks are written, participants can
review one against the checklist to confirm that
it meets the criteria suggested.

9
0’0

As you discuss the performance-based task for
being presented, have participants refer to the

mathematics scoring rubric on page 57
of the guidebook and the mathematics

scoring sheet on pages 65-66 of the
guidebook to complete the assessment.

¢

7
>

If desired, refer to the Sample Performance-

Based Task on "Geometry,"” on page 64 of
the guidebook, to illustrate how a created
performance-based task relates to the content
checklist and rubrics for Mathematics Skill
Area 5.

~| TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:13

P

P

.
2

SKILL AREA FIVE: GEOMETRY

Does the task provide a means for the student to do:

L] 12. Clarification of shapes
Comments:

Lo

L] 1. Representation of geometric figures
Comments: e

BEST COPY AVAILABLE

assesgert for teachers of English-Language Learners
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Developing | I read T _
Performance-Based |~ Display Overhead Transparency
oT-wa:14.
Tasks for

Initial Placement in | % Have participants turn to page 67 in the
READING guidebook.

% Review basic instructions.

The Six Traits

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:14

You will be developing:
o cither one performance- -based task that will encompass all of the
questions

e orsix performance-based tasks (one for each question) that measure
the reading proficiency of your student.

The tasks may be developed in L1 and/or English. Use the following checklist to

ensure that the criteria listed below are included in the tasks you are
developing.

e Word meaning

e Literary elements and devices
e Literary forms | |
o Evaluative comprehension

e Literal comprehension

e Inferential information

100

assessment for teachers of English-Language Learners
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Developing %+ Have participants refer to page 67 in the
Performance-Based guidebook.
Tasks for | . bisolay Overhead Tran
e . < Display Overhead Transparency
Initial Placement in OT-W2:15.
READING
+» Review assessment considerations from
trainer’s notes below.
More
Considerations

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:15

Obviously, your task or tasks would need to be tailored to the English-Language
Learner’s:

e Cognitive developmental level (in most cases, use age as a guide)

e Language proficiency in English and in their in native language (some
children may be proficient in their native language others may not be)

e Culture (not all children have gone to school; others have experienced war;
others have experienced or are experiencing culture shock at having amved
in a foreign land, etc.).

101

assessment for teachers of English-Language Learners
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Have participants turn to pdge 67 in the
guidebook.

Display Overhead Transparency
OT-W2:16 and leave on screen.

Review instructions and checklist items.

Have participants develop performance-based
tasks for "Initial Placement: Reading" in L1
(native language) and/or L2 (English).

After the tasks are written, participants can
review one against the checklist to confirm that
it meets the criteria suggested.

As you observe the performance-based task for
"Initial Placement: Reading" being presented,

have participants refer to the reading scoring
rubric on page 68 of the guidebook and the

reading scoring sheet on pages 73-74
of the guidebook to complete the assessment.

If desired, refer to the Sample Performance-
based Task for “Initial Placement. ,

pages 69-71 of the guidebook, to illustrate
how a created performance-based task relates
to the content checklist and rubric for Reading
for Initial Placement.

assessment for teachers of English-Language Learners
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TRAINER'S NOTES for OVERHEAD TRANSPARENCY W2:16

INITIAL PLACEMENT: READING CONTENT CHECKLIST

Instructions: Check each box once you have included this item in your assessment
task and can respond affirmatively to the question being presented. If needed,
participants may add their own "Comments" as appropriate.

Does the task provide a means to:

[J 1. Measure word meaning?
(within the context of a selection)

[ 2. Measure literary elements and devices?
(i.e., plot, setting, personification, metaphor, etc.)

[J 3. Measure literary forms?
Such as novels, short stories, poetry, folk tales, etc.)

[] 4. Measure evaluative comprehension?

(analyze reading selections and form conclusions about the
information)

[] 5. Measure literal comprehension?
(understand information that is directly stated)

[] 6. Measure inferential comprehension?

(understand ideas which are not directly stated but which are
implied)

assessment for teachers of English-Language Learners 1 O 3
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. . | < Display Overhead Transparency
Reading Scoring OT-W2:17.

Rubric

% Have participants turn to page 68 in the
guidebook.

+ Review the items on the rubric.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY 2:17

The following rubric may be used for scoring reading skills in any grade level.

Adapt this rubric to the individual’s development level and particular linguistic and
cultural background.

READING

Score Criteria

O | The student has 7o respornse or indicates "I don't know"
(says it, writes its, shrugs shoulders, etc.).

1 The student attempts to address the skill but
incorrectly.

3 | The student shows an understanding of the skill but is
inconsistent.

5 | The student addresses the skill and applies it
consistently.

assessment for teachers of English-Language Learners
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WORKSHOP 3:

Development of Assessment Instruments to
MEASURE ACADEMIC ACHIEVEMENT

of English-Language Learners in
Mathematics and Reading

workshops on assessment
for teachers of English-Language Learners
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Present WORKSHOP INTRODUCTION
(first section of this trainer's manual)

before beginning Workshop 3

" The guidebook, Assessment: A Guidebook for Teachers of English-Language Learners,

is the primary tool for these workshops and is identified throughout this manual as "the
guidebook." It contains all checklists, rubrics, scoring sheets, and samples. Participants
should each have their own copy. References to page numbers used in this manual and
in the overheads and samples, which direct trainer and participants to specific
information, are page numbers in the guidebook and should be identified as such.

WORKSHOP 3

badototatolalele ,“’W'_
R SOVEEVIEV

‘Overhead franspa

e T
FENCYOTIWSI

% Display Overhead Transparency

. OT-w3:1.
Overview

% Explain how the checklists are drawn from NAEP
and proposed National Voluntary Tests materials.

These checklists will assist you in developing a performance-based instrument that will
determine a student’s academic progress, skills, and weaknesses as they relate to the
content curriculum in reading and mathematics, provided that the curriculum will be
,(baseline testing) or has been (post intervention testing), addressed by you with your
English-Language Learners (ELLs).

Initial assessments made in L2, as well as in L1, will serve as baseline information to
measure growth over time in the content areas as presented in English or in the native

language.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:1

Each of the skills included in the checklists for reading and mathematics for ELLs are
those same skills included in the 1996 NAEPs, and the projected National Voluntary

Tests and were drawn directly from the Reading Framework for the National Assessment
of Educational Progress: 1992-1998 and Mathematics Framework for the 1996 National
Assessment of Educational Progress.

assessment for teachers of English-Language Learners
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By developing your assessments with these checklists your students will be a step

ahead of other students should your ELLs take the NAEPs and/or the proposed

National Voluntary Tests since they will have already been exposed to the content that
would be tested in those situations.

% Display Overhead Transparency
OoT-w3:2.

% Explain that each mathematics skill task
Devel opin g developed will be with the aid of:
Performance-Based 1. A content checklist, appropriate to

Tasks for Assessing age group, for each mathematics skill.

Achievement 2. The school content standards and a
in Mathematics focus on what materials will be taught in
class

how it works! 3. The mathematics scoring rubric

used to measure level of performance

4. A scoring sheet on which to record
performance levels in each skill. The
scoring sheet reflects collected
assessment information that will be
helpful in initially placing the ELL and
following his/her progress. As a

convenience to teachers, scoring for -
L1 performance is on one side;
scoring for L2 performance is on
the other

¢ Explain that after participants develop a task, it
will be discussed in the workshop. By
considering how a student might complete the
task, participants can then apply the rubric and
scoring sheet to complete the assessment.

assessment for teachers of English-Language Learners;_ N 1 1 5
Q 96 TRAINER’S MANUAL .
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Examples of performance-based assessment tasks for each of the mathematics skill

areas are included in the guidebook (pages 126-133). They provide a graphic
presentation of how a developed task relates to the checklists and the rubrics, with
page references included. Trainers have the option of using these samples (see
Appendix C in this trainer's manual) as overheads or workshop handouts, or by
referring participants to them in the guidebook. However the following should also
be stated:

“Develop your own tasks, don't just copy the examples. Use
innovation in developing your tasks that will measure what you
are assessing given your unique situation. At first, developing
these tasks may seem very challenging, but after completing a
couple of them, you will see just how effective they will be in
your assessment, and they will become much more effortless to
develop.”

assessment for teachers of English-Language Learners
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% Refer participants to Section 8 (page 75)
of the guidebook.

% Have participaht's take out copies of their
: . school's content standards.
mathematics Display Overhead Transparency

content checklists OT-W3:3A. Go over the instructions.

< Display Overhead Transparency

OT-W3:3B. Review the importance of
using the grade-appropriate checklist.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:3A

¢ To assess the mathematics and reading academic achievement of English-Language
Learners, you will be developing special performance-based tasks for
specific skill areas in each discipline.

e These tasks may be developed in L1(Native Language) or in English.

® Develop your performance-based assessments using a copy of your specific
content standards as your guide.

e Skills assessed should be those included in what you are or will be teaching
your students.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:3B

Refer to the content checklist to insure that your assessment task addresses all
the listed items.

® Do not think some numbered or lettered skills on the checklist are missing; if they do
not appear it is because they are no‘i’ appropriate for that particular grade
level.

e Be sure to use the content checklist that is appropriate to the grade

level of your ELLs. Checklists address grades 1-4, grades 5-8, and grades 9-12.
The guidebook's table of contents can lead you to the appropriate page numbers for
your desired grade level in both mathematics and reading achievement.

assessment for teachers of English-Language Learners
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o mathematics: the five skill are
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Mathematics: |* Display Overhead Transparency
OT-W3:4.

. . % Refer participants to page 77 of the
The Five Skill guidebook.

Areas

¢ Discuss briefly the five mathematics skill
areas.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:4

To

assess the mathematics academic achievement of English-Language Learners,

develop a special performance-based task for each of the following five skill areas:

1.

Number Sense, Properties, and Operations—this area focuses on students’
understanding of numbers (whole numbers, fractions, decimals, integers, real
numbers, and complex numbers), operations, and estimation, and their application to
real-world situations.

. Measurement—this area focuses on an understanding of the process and on the use

of numbers and measures to describe and compare mathematical and real-world
objects.

. Geometry and Spatial Sense—this area extends well beyond low-level

identification of geometric shapes into informal constructions and demonstrations
(including drawing representations) in both formal and informal settings.

Data Analysis, Statistics, and Probability—this area emphasizes
appropriate methods for gathering data, the visual exploration of data, a variety of
ways of representing data, and the development and evaluation of arguments based
on data analysis.

. Algebra and Functions (patterns)—this area focuses on the use of algebraic

notation and thinking in meaningful contexts to solve mathematical and real-world
problems, specifically addressing an increasing understanding of the use of functions
(including algebraic and geometric) as a representational tool.

Your assessment for math would have five tasks, one task for each skill area.

Bt

ST GOPY AVAILABLE

‘ assessment for teachers of English-Language Learners
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¢ SOty
d:Fransparency

%

RO 0o Bu el
O NS

Other |* Display Overhead Transparency
T OT-W3:5.
Considerations

¢ Mention the following further considerations.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:5

e Assessing ELL students exclusively in English, a language in which they are not
highly proficient, may not accurately reflect their level of knowledge related to the

content of the test; therefore assess ELLs in their native language when

feasible or utilize the accommodations presented, as appropriate, in Section
Four of the guidebook.

¢ When English skills are weak, assess content knowledge through graphic-
based means (drawings, charts, tables, diagrams).

Other |* Display Overhead Transparency
OT-W3:6.

Considerations
¢ Continue with the following further
considerations.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:6

o There can be many ways to reach a correct solution to a problem. Each student

should be allowed to pursue his/her individual type of logic to arrive at a
correct solution. |

¢ Adapt the scoring rubric to the individual's particular linguistic and cultural
background.

assessment for teachers of English-Language Learners 1 1 9
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Skill Area One:

NUMBERS SENSE,
PROPERTIES,

AND
OPERATIONS

L 4

<
*°

7
X4

*,

L X4

0,
0.0

*,

7
X4

*,

Display Overhead Transparency
OT-W3:7.

Have participants take out content
standards.

Have participants go to the grade-
appropriate content checklist in the
guidebook.

e Grades 1-4: pages 79-81
¢ Grades 5-8: pages 89-92
o Grades 9-12:  pages 106-109

Instruct participants to develop a performance-
based task for skill area 1, "Number Sense,
Properties, and Operations,” in L1 (native
language) and/or L2 (English).

After the tasks are written, review one against
the checklist to confirm that it meets the criteria
suggested.

As they discuss the performance-based task for
"Number Sense, Properties, and Operations"
being presented, have participants refer to the
mathematics scoring rubric on page
125 and the mathematics scoring sheet

on pages 135-136 in the guidebook to
complete the assessment.

If desired, refer to the Sample Performance-Based
Task for "Number Sense, Properties, and
Operation,” on pages 126-127 of the
guidebook, to illustrate how a created
performance-based task relates to the content
checklist and rubric for Mathematics Skill Area 1.

assessment for teachers of English-Language Learners

TRAINER’S MANUAL 101
20




TVOANVIAL S JANIVIL, 201
52U 23vN3UDT-YSY3UT JO SIYOV3] 40f JUIUSSISSD

(moaq panupuoo)

-t

"3Ul| J2qWINU JNoA Ul Jaquinu awiud D 22419

1¢1

"2U1) J2QWNU D U0 JIMSUD UNOA MOYS 25D3|d

(P9'99'q2)

¢Aauow

Ybnoua 2ApY NoA op ‘SuaXd14s Y4 pup Gy $ Jo4 SN

asoydund o4 paau noA pup ‘0G¢ NOA A6 soy v 1 d 2Y4 41

"SJOM JnoA moys

(1-4%) 2sDa|q "Wa|qoud 2y} buiajos Aq uoI4DWIESD JNOA Af1uaA MO

¢S423214s 2y} 2soydund o} papaau

(%) s1 Aauow Yohw Moy 24pw1Lsa '0G 2$ 4502 SUaxd1LSs Q0T 41

"ajdoad ay4 Jo |0 U104 P22U pjNOM NOA SU2X214s Aubw moy

(n-qp) 240w1}s] ‘uosd2d Jad SU2XI14S UDY JSD2| 4D PABU PINOM NOA

(an) "UOLLDIOU D141JUIDS Ul JAQWINU 2A0GD Y} 24IUM
(op) "PUDSNOYY }S3JDAU Y} 0} JIMSUD unoA punoy 2 | €@ {:irSue

(P¥'1-9'og"oT)

"¥JOM ||D MOYS

¢PUaL4p 0} }22dx2 noA op 2|doad Auow moH

26-68 S39vd aJow 9,G2 +22dx2 pjnom ap 4ybiN ung ay4 papuaio ajdoad
ASTNIOIHD $GG’'2 JaA 4sp j#ybIN ung Ajiwp4 o buiApy s1 [00YIS JNOA 26-68
ANILINOD 335
: INJWSSISSV 1STPO3HO
AN3LINOD

"paA sy} puajo o4 2jdoad

"22UDpING P2|ID}ap 2J0W JOJ %00g2aPING 2Y4 40 GZT 260d U d1ugnJ buluoIs SI1DWAYLDW Y4 PUD 526D 252Y4 04 U242y ‘MO|2q SD} JUIWISSISSD
3y} Jo 4uod yopa 0} §x3U UWN|OD JYb1J Y} Ul A||DI14192dS PadUaU2424 2UD YD1YyM puD ‘26-68 S260d uo 4s11392yd 24o1udouddp-apoub ay4 uo spulod
9S0Y} SIS52JPPD ¥SD} SIYL 27 40 7] J2Y413 Ul 04 papuodsad puD PaJLSIUILPD 24 UDI 3SD) SIY| "G 9pDJD Ul S4uapnys Jo4 SNOILVIIHO ANV

‘S31.1¥340YUd

’

ASNIS YIGWNN :2UQ D2Jy ||NS bulunspaw Joy 55Dy Pasoq-aaubwisogtad | NIWIAITHIV SOTLYWIHLVYW O jo 2jdwox]

T YK IR NI X KX AU FCKA TN KX AN KKK F KNI K KK P AKX X»CE%XAA\}XX&»XS;X»CC‘CK\J%»&X\? QLCCCKXE
4 i T B S
E3 : uregss

2V 22 EHIIEIN PoSEd-oupULIONIod ol dIIES

L,

IC

Aruitoxt provided by Eic:

£ doysyiom

E\.



¢ N .ﬁ €01 TVNNVIAL S JINIVE]Y | m N .M

S42UDaT 28vNSUDT-ysy3usg fo s42yo031 L0f JUDWSSISSD

SNOILVH3dO ANV ‘S31LH3d0¥d ‘ISNIS HIGWNN " LNIWIAIIHOV SOILVWIHLVIN — IT1dNVS

"Jamsup Jnok uiojdx3 ¢op A3y4 puawwodad noA pjnom yrooq
Y21ym ‘uo24 }xau y400q auo op Ajuo pjnod apoub yig ayt 41 vl

¢Y400q
TAMSUD T30 5" 0. 0L Poaj . (PG '2G) | Yyov2 Aq pauJoa som sbuiuapa D404 2y} Jo 2bpsuadu2d Joym €1

¢SY400q om} 25344 Jo sbuiuupa |D4O4 YL 2U2M JDYM
“}1joud [|p 2u2m yjoog bul|a1 aunjao4 2y} 4o sbuiuuoa ayy 2]

¢(sbuiuupa Jau = sasuadxa-sbuiuaoa
ssoub) yjoog ysi4 09 ay4 Jo sbuiuaoa au ay4 2uam Joym
(9g) "0b$ SOM Yyloog ysid 09 ay4 ui saziud ay4 Joj asuadxa ayy 11

01404 D SD sbuiuapa ssoub 252y} Mmoys O

'06¢$ passoub yjoog buijja a2unjuo] ayj "sso|d
3y} Joj 0/ $ passodb yjoog ysig 09 ay| yjoog buijjay aunjuo
e e 2y} JO Y400g Ysi4 09 3y} ‘a|qo41joud 240w som Y400q apoub Yig
AL ERRSRL AR SR (og) Y21Yym 2p122p 0} Pa3U 3M J3A0 SOM JybirN ung Awpg ay4 Jatly

U2A2

ppo
BRI (09) "J2qWINU U2A2 2UO PUD PPO U0 241UM 2SD2|d 6

(99) | "Moj2q 2q1u2sap 3SDR|J ¢2ui| J2QUINU Y} 4O 2|DIS YL SI 4IDYM '8

001$+ | o0 6 0 G OrI 001$-

Gz21 2bod
JTJIANY INIYOIS

IC

Aruitoxt provided by Eic:

Q

£ doysyiopm

E



Workshop 3

>

‘: @ o?z‘.gg; CERERR; :. ZRERIXRIIXRAKS o IRERRXHHI op @T W 3 8 "q‘o,:,z,‘ ’:: 5 ::o o. ‘24,‘::& o:::: :' o : s :':,:'3':.. %05 0:2'2::,::
) ] < 3434 an are n c - al "'0 .A c’b{‘ 5: 8 #& 303 "f. :o' :c'b' '¢'¢’ "'A'o%’o’ .A"'c" $25082 &"’;‘:‘.&

" R w *:‘ SRR ST S3sses S .‘9:‘:‘:‘:‘:*:‘:‘:‘.».‘:‘:':‘:2:35‘:‘:"0:‘:

,:‘:b:~:‘:‘:‘:‘:‘:‘:"‘:‘:*:‘9:‘:4‘:.:‘:‘ R WO T

0"'6'0'6"'6":‘"’A'&"""'b"’b’b'b 2002 ‘¢'c'¢'&"%’c’o’;’"g“’o';'g’t' “:’ :' 333545 ' | a re a 6 2 eas u re m e n 'c’

s islatstolatetelalaietetetototatetetetaletsiel ' ' t A AR AN I R

(4

D)

> Display Overhead Transparency
OT-w3:8.

L)

*¢ Have participants take out content
standards.

Skill Area Two:

» Have participants go to the grade-

appropriate content checklist in the
guidebook.

¢ Grades 1-4: page 82

¢ Grades 5-8: pages 93-95
MEASUREMENT e Grades 9-12:  pages 110-112

% Instruct participants to develop a performance-
based task for skill area 2, "Measurement,” in
L1 (native language) and/or L2 (English).

X3

0

After the tasks are written, review one against
the checklist to confirm that it meets the
criteria suggested.

X3

0

As they discuss the performance-based task for
"Measurement" being presented, have

participants refer to the mathematics
scoring rubric on page 125 and the
mathematics scoring sheet on pages

135-136 in the guidebook to complete the
assessment.

X3

0

If desired, refer to the Sample Performance-
Based Task for "Measurements,” on pages
128-129 of the guidebook, to illustrate how
a created performance-based task relates to the

content checklist and rubric for Mathematics
Skill Area 2.

assessment for teachers of English-Language Learners 1 2 5
104 TRAINER’S MANUAL

ERIC




Lol 921

SOT. TVANVIA S dANIVAL
S4ouip] 23onSuvT-ysy3ug fo s104ovd] 40f 1UIWSSISSD

(panuyuoo)

"YJom
(92°'G) ‘| moys pup [2qpj 0} 2uns 24pW ¢puod Y4 Jo DRUD Y SHIDYM 2| Lot
"WDJBDIP D MDJP 2SD3|d ¢D2JD SIY} Ut piyupd | \Gninpeisiiun aohidodddo: a5t pub: £ Ia(
(o'qg’oE ‘2) NoA joy} puod JD|NJJI2 D 4O U2 J2WDIP, WNWIXDW Y} ST IDYM ] n
, *ADmy||om

D puD s3aYouaq Jo4 puod 2y} 40 26p2 Y} PUNOUD }224 9 2ADD) Ualhd{sty: Juatiauns oo
G6-€6 SAIVd | o4 pasu 2 "PUDALINOD DY} J0 2|PPIW 244 Ut puod JD|NJI> D 2¥DW

A1STA03HD 0} LUDM 2/ '}224 02 AqQ 4224 02 St PUDALIN0I Y| PuUDA}UNOD
AN3INOD 335 Mau ay4 4o} puod ysi} D ubisap 0} UBSOYD UI2q SDY SSD|I UNO

Jpuod ysid, : INJWSSISSYV

G6-€6 1SIMIOIHI LNILNOD
"22uppInG pa|ID4ap 240w JoJ 3ooqapinb 2y} jo Ggi 2bod uo u_.,ﬁ..c bu1uods s214pWAYIDW
2y} pup sabod 252y} 0} U2J2y "MO|2q XSD} JUBWISSISSD A4 40 4und Y202 0} JX3U UWN|OD PUDY JYBId Y} Ul POURUJDJ 2D LIIYM PUD ‘G6-E€6
s260d uo pajuasaud ‘}sI3¥92Yy2 ju2juod 24pludouddo-apoub 2y} uo sjuiod 250y} SSS2UPPD }SD4 Y| UIWIJNSDAW Uo suot4sanb o4 puodsau
04 2|QD SI JUPNJS D ||2M MOY S24DN|DAD JUIWISSISSD SIY| 27 40 [7] JaYyiId Ul o4 papuodsaJ pup paJa4sIuIupD 3q UDD ¥SD} SIY| g opoub
ul Suapnys Joj I NJWIINSYIW :OML D2Jy |G burunsoaw 404 %SD} pPaspg-a2ubwiuofaad 1 NIWIAIIHOV SOTLYWIHLYW D o 9jdwpx3

= };rxﬂé&s%v{mé\ AT ; ,.)xfy(( x_é/}} 3
DIsEd ooue IO olduies i

A R
]

e B T TN ST AADTUIN. SO AP IO S B!
eIV IDISIBTOAOHDY SONVIUDIEIN 0 NSe L,

& AT AT X

£ doysyiom




el

G21 2bog
ITIANY INTIODS

TVANVIA S YANIVE], 901
S49U4D2T 23oNn3UDT-YyS13uT JO SL2YIVI] 0f JUIUISSISSD

LNINIFHNSVIN ”._.Zm_\,_m>m_IO< SOILVAIHLVN — 31dNVS

(8)

(‘103 2y4 apn|oul {shw noL) 23ua} pup ‘puod
"PUDALINO0D Y4 Jo BUIMDUP 2[0S D 23DW ‘WDUBDIP UnoA buisn

01

(G'6)

¢P23u 2Mm |[1m BuIUD S YONW MO "PUDA}UN0D

3y} o 26pa 2y} punouo 2ou24 D ind o} Paau IM LDy}
Pap12ap mou 2A0Y 3\ ‘puod 3y4 JO Lho S}o2 pooydoqybiau
3y daay o4 yuom am Joy4 |nf14nDaq 0S si puod Unp

(®

"PJUDALIN0D Y} J2AOD O}
P32u ||1mM 2Mm $320|q Aubw Moy 24DwWi4s] "s¥20|q oi4od auonbs
4004-2U0 Y4IM pupALnod 3y} 2ADd 0} APDaJ MOU 2D 2

(ot)

¢puod 3y} Joj Ang am'uod
103 Aubw Moy 24pwi4s2 ‘6uo| sayaul § si 10y 26042AD Y4 4T

(22)

¢puod 2y} U1 2ADY NoA Upd ysi} Jo saydur Auow
MOY ‘u24DM JO Uo||Db AUaAa U04 YsI) SO YOUI | 2ADY UDD NOA 4T

(on

"qJom MoyS ¢puod ay4 Ul Ua4DM By} ||D U241} O) XD
41 |1m buo| moy ‘anuiw Juad suo|job g dwnd upd Anq am dwind
3y4 41 "puod 2y} ur J210Mm 3} 24DJN2u12 04 dwind b pazu ap

(9)

¢puod ay4 |1} |]!m J24DM SO suo||ob Aubw mop

(9)

¢puod ysi} Y4 wouy panowad aq [|iM oyt faip
40 2wn|oA 3yt s1 yoym “daap 4234 { 29 Jsnw puod ysiJ ay

8¢l

¢ doysyiop\

Q

Aruitoxt provided by Eic:

E



I

e ' Workshop 3

"0"¢¢b't&‘lmtooouo"'&’bc"t¢'¢¢'A~ SHHHBHILIIHIHS
ottelelatolatotaleleteteletotatoteletetateataletetelaleletelotoletotetelotelotele!
§262 b'&26:"5‘0:;"'&:o:"t’¢’b’o’t’t'6'b’b'A""'""c'"&'¢';'&'o"'#"‘%:b:‘":‘
4 ‘53.&-5' ‘ 0"'t'6'6'"6'6"'6'0'6'd'0'6'0""’0’A"'&"'"&"'&'&"""'&""""’b" 3

2 K X3
" o‘o 0 o‘: ;t: & 456550, " o‘f 2825055
2 ! vp"""".v."""o e IR0 R e"‘ """""""‘0." SRR
bole! .: ole! E‘ ‘ * o(}:,o,o e o ‘: é{ y- o o
Jda¥a Y %
(X * 0¥ (0G0
’6‘0’ ’o'o’c'o’«’&'o’J.'c‘&’;'o’c'&'c'&'%‘ xd .; A 1<% ‘;&"u - : A e .é.f: R "a:i

AL SESSAR S0 00,474 . O XX

e Display Overhead Transparency
OoT-w3:9.

e Have participants take out content
standards.

Skill Area Three:

e Have participants go to the grade-
appropriate content checklist in the
guidebook.

e Grades 1-4: pages 83-84

, ¢ Grades 5-8: 96-98
GEOMETRY AND . G:de: 9-12: gzg:: 113-115
SPACIAL SENSE

e Instruct participants to develop a performance-
based task for skill area 3, "Geometry and
Spatial Sense,” in L1 (native language) and/or
L2 (English).

e Afier the tasks are written, collect one task.
Review it against the checklist to confirm
that it meets the criteria suggested.

e As they discuss the performance-based task
for "Geometry and Spatial Sense" being
presented, have participants refer to the
mathematics scoring rubric on page
125 and the mathematics scoring sheet
on pages 135-136 in the guidebook to
complete the assessment.

o If desired, refer to the Sample Performance-
based Task for "Geometry and Spatial Sense,”
on pages 130-131 of the guidebook, to
illustrate how a created performance-based
task relates to the content checklist and rubric
for Mathematics Skill Area 3.

assessment for teachers of English-Language Learners

TRAINER’S MANUAL 107
130




TVINVIA S HANIVI], 801

ctl

27 (mojaq panujuoo)

3doys 2yt J0 2p/5470 Y4 ‘
PUNOJD 2[2J12 D MDJUQ '90|q UJ2440d Y} SD J0|0D WDS Y4 S, AR, :
(o9'o) . adoys ay4 o 3prsuy Y4 J0j0) “2u3Y %20|q UJ2asiod 2y} MDUQ °E

uoboxay (g

9|bubyoau (§

albuoray (g

3P (2

aJonbs (]
"N20]q uJa14bd SIYL JO WDU YL IIU1D 2
(o1) 'SapIs |onba { SDY JbY4 320|q uda4iod 3y asooyy ']
"2 40 17 Ul u2AIb 2 UDI SUOILIUIQ “SH20|q U2} 4pd duowW
uauJp|iyd 2y} 2a16 2sp2|d Q1 Wajqoud o4 426 NoA uaym ‘s320|q
uu2a44od 3y} 23044 0} U2JP|IY2 Y4 Mo||D aspa|d uay4 sadoys
¥8-€8 SIOVd | 5y, moup oy 2)qoun 2D UBUP|IYD T “uoj0d Ju2J2441p D 29 pjnoys
4STO3IHO Y203 "2|6uD1} puD ‘2|6uUD4I24 “3|2.13 “aJ0Nbs ‘UoBDX3Y :2dDYs YID2

AN3INOD 335 40320|q uJa44od | YLIM Juapnys Yoo aplaoad o4 PaaU ||IM JIYODI |

:LNIWSSISSY

¥8-€8 1STHIDIHD INIINOD

*22uppinb

P2]iD4ap 3Jow JoJ %00qapPING 2y} Jo G2T 260d uo J1ugnJ buluods SI14DWIY4DW Y} puD Sa6Dd aSAY4 04 U242y "MO|2q XSD} JURWSSISSD Y4

40 JJod Y202 04 x2U UWN|02 PUDY $YbId Y} Ul PAIUDU243J 2UD YIIYM PUD ‘%00gapInb 2y} Jo g-£g sabbd uo pajuasaud aJo 4oy4 ‘|2A2| 2poub
SIY4 04 JUDAD|2J SI|X22Y2 Y} U0 sjuiod 2SOy} SISSJPPD 3SD} S1y| 2suas |p14ods pup Aupawoab uo suotysanb o) puodsad 04 2|qo s1 Juapnis
D |[2M MOY S2LDN|DA2 JU2WISSISSD SIY] 27 4O [7] JaY4I12 Ul 04 papuodsa.d pup Paua4SIUIULPD 2q UDD SD4 SIY] “E dPDJb Ul Sjuapnys Joj JENIS
VILVdS ANV AYLIWO3I9 :224Y) D2JY ||14S butunsoaw Joy s} paspq-aoubwiioguad | NIWIAITHIY SOTLYWIHLYW D o 2jdwox3

AL,

40’600‘0

K

O, o) ¢ » J 3 , ORI
LR 1 o a : A ot A % S ~ o N 3 ebrietelntetiled
et 4 ] 1 )] v ] ] ] x : ] P Y 3 & g 2RISR
;w g . . g )

=

LRITRIEES
SIXARLS
SRR

¢ doysyiom

Aruitoxt provided by Eic:

IE ©



601 TVANVIA S JANIVIL
SUDUIDIT 28ONSUDT-Ysy3uUT Jo S12Y2D3] 40f JUSUISSISSD

cel

JSNIAS TVIOVAS ANV AHLIWOIO "LNIWIAIIHOV SOILYWIHLVIN — 31dINVS

"2J2Y }1 MDJQ 320|q JO pui¥ 2uo buisn ppou LyBIDJLS D HOW O

"3J2Y JIMSUD JUNOA MDUQ

G21 26og
JTISNY INTIOIS

¢ doysyoh

(2'qL'vz) ¢adoys auonbs 2y} punoup 414 || sadoys 2|bupiay Aubw Mo 6
‘(s4amsup sjuapnis
%2242 puUD PUNOJD 3|DM 0} SP22u J2yoD2}) 2dDYs 2|bUDLI2.
(09) pup 2doys 2|21 2y} ¥2aM4ag adoys ajbupiu) ayi Jnd '8
"(S42MSUD 32242 puUD PUNO.ID 3|DM 0} °
(09) Pa2u ||1M JaYyop3}) 2dDYS 22412 Y} U adDYs 2uDnbs 2y} 4ng "/
‘sadoys
JNOA J0 Y202 J0J AULWWAS JO BUI| 2UO MDJP ‘UDD NOA 4T
(og) "MO0|2q S2dDys JUnoA JO YID2 o04] 9
uoboxay (g
9|bupyrau (¢
ajbuouy (g
3pun (2
auonbs (3
"adoys 2y} Jo 2wpu Y4 U1 G
"Jayjabo} syo0|q
(¢3) as3y} o om} 4nd NoA J1 2ADY p|nom NoA adpys ayj4 mouq

Aruitoxt provided by Eic:

E\.



Workshop 3

. P g
; » " ; TR
%G q K > 3 (o d g . ‘,K:’
¢ : H
axl roK lj&w
A

<+ Display Overhead Transparency OT-
. _ w3:10.
Skill Area Four:

% Have participants take out content

| standards.
DATA ANALYSIS, |.

< Have participants go to the grade-

STATISTICS, appropriate content checklist in the
guidebook.
AND
¢ Grades 1-4: page 85

PROBABILITY e Grades 5-8:  pages 99-101
e Grades 9-12: pages 116-119

** Instruct participants to develop a performance-
based task for skill area 4, "Data Analysis,
Statistics, And Probability,” in L1 (native
language) and/or L2 (English).

% After the tasks are written, collect one task.
Review it against the checklist to confirm that
it meets the criteria suggested.

*» As they discuss the performance-based task for
"Data Analysis, Statistics, and Probability"
being presented, have participants refer to the

mathematics scoring rubric on page
125 and the mathematics scoring sheet

on pages 135-136 to complete the
assessment.

¢ If desired, refer to the Sample Performance-
Based Task for "Data Analysis, Statistics, and
Probability,” on page 132 of the guidebook,
to illustrate how a created performance-based

task relates to the content checklist and rubric for
Mathematics Skill Area 4.

assessment for teachers of English-Language Learners 1 3 5
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Workshop 3

NG .
Qverneac

Skill Area Five:

ALGEBRA AND
FUNCTIONS

7
*

*

K/
0’0

7
*

9.
L X4

3

%

Display Overhead Transparency
OoT-w3:11.

Have participants take out content
standards.

Have participants go to the grade-

appropriate content checklist in the
guidebook.

Grades 1-4: pages 86-87
Grades 5-8: pages 102-104
Grades 9-12: pages 120-124

Instruct participants to develop a performance-
based task for skill area 5, "Algebra and

Functions,” in L1 (native language) and/or L2
(English).

After the tasks are written, collect one task.
Review it against the checklist to confirm that
it meets the criteria suggested.

As they discuss the performance-based task for
"Algebra and Functions" being presented,
have participants refer to the mathematics
scoring rubric on page 125 and the
mathematics scoring sheet on pages

135-136 in the guidebook to complete the
assessment.

If desired, refer to the Sample Performance-
Based Task for "Algebra and Functions" on
page 133 of the guidebook to illustrate how
a created performance-based task relates to the

content checklist and rubric for Mathematics
Skill Area 5.

assessment for teachers of English-Language Learners 1 3 8
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Display Overhead Transparency

. OT-W3:12.
Mathematics
. . % Have participants turn to page 125 in the
Scoring Rubric [* %o r

¢ Explain use of the rubric.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:12

The following rubric may be used for scoring the mathematical problems
in any of the grade levels.

Mathematics

Score | Criteria

0 The student has no response or indicates “I don’t know”
(says it, writes it, shrugs shoulders, etc.).

1 The student’s work does not provide any indication, not even remotely,
that the student has any idea of how to solve the problem.

2 The student’s work indicates that he/she has some idea of what might be
involved in solving the problem.

3 The student’s work shows a logical understanding of how to solve the
problem. However, the response will not lead to a correct answer.

4 The student’s work shows a logical understanding of how to solve the
problem. However, there are minor errors in reaching a correct solution.

5 The student’s work shows a logical understanding of how to reach a
correct solution to the problem with no errors.

Adapt this rubric to the individual's particular linguistic and cultural background. There
can be many ways to reach a correct solution to a problem. Each student should be
allowed to pursue his/her individual type of logic to arrive at a correct solution. Score
each problem with the student’s logic, not any other, with this rubric.

assessment for teachers of English-Language Learners 1 4 1
114 TRAINER’S MANUAL .
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Workshop 3

» Display Overhead Transparency
Developing an OT-w3:14.
Assessment to Measure | < Explain that each reading skill task developed
Academic Achievement will be with the aid of.
in Reading 1. A content checklist, appr'?pr'ic.lte '1'0
age group, for each reading situation.

2. The school content standards and a

HOW IT WORKSI focus on what materials will be taught in

class.

3. The reading scoring rubric used to
measure level of performance.

4. Areading scoring sheet on which to
record performance levels in each skill.
The scoring sheet reflects all assessment

. information and will be helpful in
determining reading academic
achievement of the ELL in L1 and/or L2
and in following his/her progress. As a
convenience to teachers, scoring for
L1 performance is on one side;
scoring for L2 performance is on

the other.

% Explain that after participants develop a task, it
will be discussed in the workshop. By
considering how a student might complete the
task, participants can then apply the rubric and
scoring sheet to complete the assessment.

144

assessment for teachers of English- Language Learners
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Workshop 3

Examples of performance-based assessment tasks for each of the reading skill areas

are included in the guidebook (pages 160-165). They provide a graphic N
presentation of how a developed task relates to the checklists and the rubrics, with
page references included. Trainers have the option of using these samples (see
Appendix C in this trainer's manual) as overheads or workshop handouts, or by
referring participants to them in the guidebook. However the following should also
be stated:

“Develop your own tasks, don't just copy the examples. Use
innovation in developing your tasks that will measure what you
are assessing given your unique situation. At first, developing
these tasks may seem very challenging, but after completing a
couple of them, you will see just how effective they will be in
your assessment, and they will become much more effortless to
develop.” |

assessments for teachers of English-Language Learners
TRAINER’S MANUAL 117




Workshop 3

Overhead: Transparency O :-W3:15:
2 : khe thir’.eve 2 Jdii: A x%& MC xx?\&ns

< Display Overhead Transparency

Reading Situations | 9T -W312

% Have participants turn to page 137 in the
guidebook.

% Review basic definitions below.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:15

ASSESSMENT TO MEASURE ACADEMIC ACHIEVEMENT IN READING

To assess the reading academic achievement of English-Language Learners,

three general types of texts and reading situations are required.
These are:

Reading for literary experience—after reading a story or plot,
a student will be able to look for engaging experiences and
consider interplay among events, emotions, or possibilities. This
usually involves the reading of novels, short stories, poems, plays
and/or essays. |

Reading to be informed—depending on what is being read,
students are specifically focused on acquiring information. This
usually involves the reading of articles in magazines and
newspapers, chapters in textbooks, entries in encyclopedias and
catalogues, and entire books on particular topics.

Reading to perform a task—after reading a specific document,
students apply what was read in order to do something. This
usually involves the reading of documents such as bus or train
schedules; directions for games, repairs, classroom, and laboratory
procedures; tax or insurance forms; recipes; voter registration
materials; maps; referenda; consumer warranties; and office
memorandums.

Your assessment in reading requires:
e Addressing the first two reading situations for grades 1 fhrough 4

e Applying all three reading situations for grade levels 5 through 12

146

assessment for teachers of English-Language Learners
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< Display Overhead Transparency
Some Other | or-ws:16a.

Considerations

% Mention the following instructions.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:16A

e These tasks ma}; be developed in L1 (Native Language) or L2 (English).

e Use the age-appropriate checklist to ensure the criteria are embedded in the
tasks you are developing.

e Read the introductory comments for each readihg situation, at the appropriate-

grade level, for suggestions on the percentage of |mpor1'ance of each part
of the assessment.

» Display Overhead Transparency
Some Other W3:16B.

Considerations

% Mention the following further considerations.

TRAINER'S NOTES for OVERHEAD TRANSPARENCY W3:168B

e With a copy of your content standards, develop your performance-based reading
achievement assessment.

e Skills assessed should be those included in what you are or will be 'l'eachmg to
your students.

T oIh

o

BEST COPY AVAILABLE

assessments for teachers of English-Language Learners
TRAINER’S MANUAL 119
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Reading Situation
One

READING FOR
LITERARY
EXPERIENCE
(all grades)

R/
0.0

Q)
0’0

Display Overhead Transparency
OT-W3:17.

Have participants take out content standards.

Have participants go to the grade-

appropriate content checklist in the
guidebook.

Grades 1-4: pages 139-140
Grades 5-8:  pages 144-145
Grades 9-12:  pages 151-152

Using both the content standards and the
checklist, instruct participants to develop a
performance-based task for reading situation one:
"Reading for Literary Experience” in L1 (native
language) and/or L2 (English).

After the tasks are written, collect one task.
Review it against the checklist to confirm that it
meets the criteria suggested.

As they discuss the performance-based task for
"Reading for Literary Experience"” being
presented, have participants refer to the grade-

appropriate reading scoring rubric

Grades 1-4. p.157
Grades 5-8: p.158
Grades 9-12:  p.159

and the scoring sheet on pages 167-168
of the guidebook to complete the assessment.

If desired, refer to the Sample Performance-Based
Task for "Reading for Literary Experience,” on
pages 160-161 of the guidebook, to illustrate
how a created performance-based task relates to
the content checklist and rubric for this reading
situation.

assessment for teachers of English-Language Learners
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Reading Situation
Two:

READING TO BE
INFORMED
(all grades)
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<. Display Overhead Transparency

OT-w3:18.
Have participants take out content standards.

Have participants go to the grade-appropriate
content checklist of the guidebook.

Grades 1-4:  pages 141-142
Grades 5-8:  pages 146-147
Grades 9-12:  pages 153-154

Using both the content standards and the
checklist, instruct participants to develop a
performance-based task for reading situation two:
"Reading to Be Informed” in L1 (native language)
and/or L2 (English).

After the tasks are written, collect one task.
Review it against the checklist to confirm that it
meets the criteria suggested.

As they discuss the performance-based task for
"Reading to Be Informed" being presented, have
participants refer to the grade -appropriate
reading scoring rubric.

Grades 1-4: p.157
Grades 5-8:  p.158
Grades 9-12: p.159

and the scoring sheet on pages 167-168
in the guidebook to complete the assessment.

If desired, refer to the Sample Performance-Based

- Task for "Reading to be Informed," on pages
162-163 of the guidebook, to illustrate how a
created performance-based task relates to the
content checklist and rubric for this reading
situation.

5 §sessments for teachers of English-Language Learners
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Display Overhead Transparency
OT-w3:19.
» Have participants take out content standards.

Reading Situation
Three:

< Have participants go to the grade-appropriate
content checklist.

READING TO Grades 1-4:  NOT APPLICABLE

Grades 5-8:  pages 148-149
PERFORM A TASK Grades 9-12:  pages 155-156

(Gf'C(dCS 5_12 OﬂlY) . Using both the content standards and the

checklist, instruct participants to develop a
performance-based task for reading situation
three: "Reading to Perform a Task"

in L1 (native language) and/or L2 (English).

e After the tasks are written, collect one task.
Review it against the checklist to confirm that it
meets the criteria suggested.

¢ As they discuss the performance-based task for
"Reading to Perform a Task" being presented,

have participants refer to the grade-
appropriate reading scoring rubric:

Grades 1-4: NOT APPLICABLE
Grades 5-8:  p.158
Grades 9-12:  p.159

and the scoring sheet on page 167-168
in the guidebook to complete the assessment.

% If desired, refer to the Sample Performance-
Based Task for "Reading to Perform a Task,"
on pages 164-165 of the guidebook, to
illustrate how a created performance-based task
relates to the content checklist and rubric this
reading situation.

assessment for teachers of English-Language Learners
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Reading Scoring
Rubric

7
°

7
0‘0

Display Overhead
OT-Ww3:20.

ransparency

Have participants refer to pages 157-159
of the guidebook.

Remind participants that in order to record
performance levels accurately, they must use

the grade-appropriate rubric.

Grades 1-4: p.157
Grades 5-8: p.158
Grades 9-12: p.159

Adapt the rubric to each individual's
developmental level and particular linguistic
and cultural background.

BEST COPY AVAILABLE

assessments for teachers of English-Language Learners
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“After all, the heart of instructions is the desire to help our language
minority student, and at the heart of assessment is the need to
determine whether our students have learned. We must assist them
in that process by trying new alternatives that are not so language
bound, time restrictive, or autonomous. Further, we must advocate
assessment practices that mirror instructional practices. Let us
Jocus on our students' strengths and give them opportunities to
demonstrate ability, skill, and knowledge through the medium that
suits them best, whether oral or written or even, in the case of
beginner students, pictorial. Let us familiarize them in advance
with the assessment measures and give them adequate time to
complete the tasks. Let us help them take some responsibility for
their own evaluation, especially through tools such as student
checklists, reports, and portfolios. Let us become alternative

assessment advocates for our language minority students.”
(D.J. Short, 1993)

Assessment and Evaluation Program
Northwest Regional Educational Laboratory
101 SW Main Street, Suite 500 '
Portland, OR 97204-3297
1-800-547-6339
www.nwrel.org

1RR



US. DEPARTMENT OF EDUCATION

Office of Educational Resaarch and Improvement (OERI)

Educational Resources Information Center (ERIC) - : Enlc

NOTICE

REPRODUCTION BASIS

This document is covered by a signed “Reproduction Release
(Blanket)” form (on file within the ERIC system), encompassing all
or classes of documents from its source organization and, therefore,
does not-require a “Specific Document” Release form.

/ .

This document is Federally-funded, or carries its own permission to
reproduce, or is otherwise in the public domain and, therefore, may
be reproduced by ERIC without a signed Reproduction Release
form (either “Spécific Document” or “Blanket’ ’)




